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ABSTRACT

The aim of the study is to examine family-schodlatmration in terms of parents’ appreciation
of the school report card and their knowledge amdeustanding of teachers’ role and assessment
practices. Exactly 125 parents of elementary lstiadents, all members of the Provincial Parents
Committee completed the questionnaire and answeeEmi-opened question. Results revealed
that the more the parents know about the teachesgssment methods, the more they understand
them. The more they are satisfied with the methaus$ agree with the results, the more they
perceive the school report cards as being cleatergtandable and useful in monitoring their
child’s progress. Such findings suggest that parant teachers need to do more work together
in developing workshops on assessments of diseipliand cross-curricular competencies and

on the understanding of report cards and assessewiits that are being reported.



CONTEXT AND THEORETICAL FRAMEWORK

A large number of literature scans, research sgetheand meta-analyses conducted
nationally and internationally have emphasizeditifieence of the family on children’s success
in school (e.g., Adams and Ryan, 2000; Desland@35;2Fan and Chen, 2001; Henderson and
Mapp, 2002; Jeynes, 2005; Jordan, Orozco and Ay&e01; Pourtois, Desmet and Lahaye,
2004). On one hand, parents can assist in thed’sHearning process and provide the school
with useful information on how he or she learns. tBa& other hand, teachers can help parents
understand the factors that influence their chilpgsformance by informing them of his/her
progress.

Assessment is a topic of enormous interest andecorto parents because all parents
want their children to do well in school (Dodd akdnzal, 1999). Many view their children’s
academic experience as an indication of how the@slwill turn out; they are consequently
encouraged, worried or confused by the informatiomeport cards (Martinez, Martinez & Pérez,
2004). The past debate surrounding the choice pdrtecard model in Quebec reflects the
complexity of learning assessment and communicatoparents within the implementation of
the education reform begun in 2001. The objectfethe Quebec Education Program include
success for all, the development of competencigggiated learning and evaluation in the
service of learning (MEQ, 2001). The new QuebeaiCuium is thus based on the development
of disciplinary and cross-curricular competencidsese new ways of learning call for new ways
of evaluating. Parents are sometimes hostile teetlmew non-traditional methods because the
latter ones differ from what they are familiar wi(fBesimone, Finn-Stevenson and Henrich,
2000; Dodd and Konzal, 1999, 2000). Report cards eonsidered the most important

communication tool linking schools and families ¢kpn, 2001). Many parents, however,



complain they have difficulty understanding theommfiation on report cards because it's too
complex (Deniger, 2004; Kay, Fitzgerald, Paradeg lsiellencamp, 1997; Martinez, Martinez
and Pérez, 2004).

How can schools expect parents to be involved eckimg their child’s progress if they
do not understand the evaluation issues at stake @ompetency-based Education Program
approach? Various approaches have been proposdithidorg solutions to this problem. Some
authors have suggested adding certain factors f@#els and Rivero, 2001) to other variables
that explain the motivation for parental involverpetihat is, parents’ understanding of their
responsibilities (parents’ role construction), pasébeliefs about teachers’ role and parents-self
efficacy (Hoover-Dempsey, Walker, Sandler, Whetggteen, Wilkins and Closson, 2005;
Deslandes and Bertrand, 2004, 2005; Deslandes angsRau, 2007; Walker, Wilkins, Dallaire,
Sandler and Hoover-Dempsey, 2005). To our knowledge studies in Québec have yet
examined family-school collaboration in terms ofgrds’ appreciation of the school report card
and parents’ knowledge and understanding of scasstssment practices. The information that
will emerge is of paramount importance within th&rent Quebec education reform where
evaluation is a central component of the curricullinwill shed light on what parents need to
know and to understand in order to better commumieath the teachers and to better monitor
their child’s progress. A better understanding lué hew report card will undoubtedly foster
greater continuity between family and schools.

RESEARCH OBJECTIVES

The study aimed to analyze Quebec parents’ pearepfi their child’s report card at the
elementary level. Specific questions were as fdlogl) What is the parents’ appreciation of
their elementary child’s report card? (2) To waxteat do individual and family characteristics,

parents’ motivational beliefs to be involved in ckieg their child’s academic progress and



parents’ knowledge, understanding and satisfactidth the teachers’ assessment practices
predict parents’ appreciation of the child’s schieegort card?
METHOD

Participants

Exactly 125 parents of elementary level studertsnambers ofFédération des comités
de parents(FCPQ) completed the guestionnaire. Those paramsconsidered to bleaders
because they were involved within the participatsinyictures in Quebec schools. Seventy-six
percent of them were females and 85% lived in ti@al families. About 28% had attended
Cegep (postsecondary years, after high schoolbdfd university. Nearly 30% of their children

had learning difficulties, while 24% succeeded vesitl 46%, succeeded very well.

Table 1, insert here

Measures

Demographic _measurefespondents’ educational background, family stmectand

children’s school achievemeifd-point scale, 0-has important difficulties to Bzeeeds very
well). All of the measures were translated in Freradapted in the Quebec context and validated
by parents from the FCPQ. The answers were on @imt-pcale, 0-complete disagreement, 3-
complete agreement). Parents were also asked wheties important or not to know how well
their child was doing compared to other childrerthia same grade at school (Williams, 2007;
dichotomous item: yes/no). Likewise, they had teveer a 4-item scale about their source of
information regarding academic assessments (Will2007; alpha = 0.60).

Parents’ motivational beliefs to be involved in ckieag the child’s progressParents’

role construction(adapt. of Hoover-Dempsey et al., 1999; DeslaraesBertrand, 2004, 2005;



Martinez et al., 2004; 4 items; alpha = 0.@@arents’ beliefs about teachers’ roladapt. of
Deslandes and Rousseau, 2007; 5 items; alpha ¥ @P&rents’ self-efficacyadapt. of Hoover-
Dempsey et al., 1999; Deslandes and Bertrand, Z0D4g; 5 items; alpha = 0.74).

Parents and children’s academic assessmdPésents’ understanding of the teachers’

assessment approagadapt. Martinez et al., 2004); 6 items; alpha Z3]. Parents’ knowledge

of what teachers asse@dartinez et al., 2004); 9 items; alpha = 0.9@arents’ knowledge of the

subject evaluated and reasons for evaluatiadapt. of Williams, 2007; 3 items; alpha = 0.69).-
Parents’ satisfaction with the assessment apprassd by teachers and the assessment

results(Martinez et al., 2004; 2 items).

Parents’ level of appreciation of the report cdfditem; 3-point scale, O-the report card

was not clear and understandable to -2 the remd was very clear and understandable
(Deslandes, Gosselin and Nadeau, 2007).

Qualitative data were also collected regarding riés@sons for which the report card
responded or did not respond to parents’ expecwtidhe results are however reported in
another article (Deslandes, Rivard and Joyal, 2009)

Procedures and analyses

All data used in this study were collected fromveyr respondents by means of
questionnaires in December 2007 and January 20@8irhportant to note that the survey was
conducted after the Ministry of Education’ requestproduce report cards involving not only
descriptive results but also grades and group geesaores for each discipline. Questionnaires
were placed on a limited access website that had bdvertised by the FCPQ. In fall 2007, just
before our study began, the Quebec Ministry of Btlon responded to parents’ complaints

about the report card by changing legislature aogdiesting teachers to simplify the formulation



of competencies, to convert competency degree \w#ldement into numbers and to include the

group means in the report cards.

RESULTS

Parents’ appreciation of the report card

Over 21.6% of the parents described the report @adbeing not clear and not
understandable while 24% of them described it &asgbeery clear and very understandable (see
Table 1). Almost 54% of the parents felt that tepart card was fairly clear and understandable,
mentioning need for more precision. As for the ottmeasures that were also available, exactly
82% of the respondents said that it was importankrtow how their child was performing
compared to the others in the same grade. Neathy &l 91% of the parents were in agreement
respectively with exchanges with other parents\aitkd the school as sources of information on
academic assessment. Only 28% considered newspapdrsmedia as relevant sources of

information. Descriptive statistics of the measwaesillustrated in Table 2.

Table 2, insert here

Predicting appreciation of the school report card
Data were analyzed using the hierarchical regrespimcedures of SPSS Windows,

release 13. Table 3 shows the correlation matrixhfe variables included in the study.

Table 3, insert here




First, three family and individual characteristidgée., respondents’ educational
background, family structure and children’s schadtievement) were introduced as a block and
forced into the regression equation, explaining@® @& the variance in parents’ appreciation of
the report cardF (3, 121)= 2.49,p < .06 with school achievement as the only significant
predictor 8 = .22, p < .05). Then, three parents’ motivational beliei®.{ parents’ role
construction, parents’ beliefs about teachers’ rafel parents’ self-efficacy) for checking
children’s academic progress were forced into #wsd block and explained another 13.3% of
the variancd- (6, 118)= 4.66,p < 001, with one significant predictor, parents’ sefificacy (8 =
.36, p < .001). Finally, the third block made up of fousrlables concerning parents’ beliefs,
understanding and satisfaction with respect toheat role and assessment approach (i.e.,
parents’ understanding of the teachers’ assessmgptoach, parents’ knowledge of what
teachers assess, parents’ knowledge of the subjadtiated and reasons for evaluation and
parents’ satisfaction with the assessment approaeld by teachers and the results) explained
15.7 % of the variance (10, 114)= 6.09,p < 000. The final equation (tot& = 34.8%) yielded
a three-variable model including the following pdrs: parents’ understanding of the teachers’
assessment approathi = .25,p < .01); parents’ beliefs about teachers’ rgf= -.22,p < .01)
and parents’ satisfaction with the assessment approsed by teachers and the assessment

results(8 = .20,p < .04).

Table 4, insert here




DISCUSSION AND CONCLUSION

Our findings indicate that over 75% of the respartglelo not fully understand the school
report and assessment results that are being pedsinthe report card. We find that the more
the parents understand the teachers’ role and Hssessment methods, the more they are
satisfied with the assessment approach and thés,ethe more they perceive the report card as
being clear, understandable and useful in monigotireir child’s progress. There are negative
relationships between parents’ perceptions of #pont card and their beliefs regarding the
teachers’ role in explaining assessment procedumeshods and activities and in guiding to
target their child’s strengths and weaknesses. 3imply suggests that when parents encounter
ambiguities in the report card, they greatly rely teachers for more complete and in-depth
information. This finding is in accordance with thery high percentage of parents (91%) who
consider the school and the teachers as the mantesof information in regard to the report
card. As reported by Martinez et al. (2004), paemhose children are having difficulties in
school are less satisfied with the report cardis Ithe same with low self-efficacy parents.
Nevertheless, it should be noted that in the prtesteidy, parents whose children did not receive
as high scores may have rated the report cargssaglear and readable for factors other than the
difficulty in understanding what was being commuaéd. Of major interest in this study is the
result regarding highly educated parents’ need mare detailed information than the one
provided by the school report card. That findindugher substantiated by comments made by
parents: “...the school principal and the teachersiaoreally know how to explain the report
card” (PBU153-102); “I think the report card comigia lot of information, but the latter does not
allow me to get an idea of the strengths and wesdageof my child” (PBU020-102). If highly
educated parents require more information, it bexoeven more critical to assist parents with

lower educational level. The results suggest that 4chool report card must be improved to



become a better communication tool school betwebods and families. Parents usually value
report cards to help them to follow their childresthool progress, that is, to be able to judge
what is right or wrong (Martinez et al., 2004, 2p07

This study has some limitations. For example, fli@s mainly to the situation prevailing
in the Province of Quebec (or other countries hgnansimilar situation as described in the
introduction) with respect to the implementationaof education reform in a competency-based
Education Program approach. Future studies shabklel & closer look at the secondary level.
Moreover, the sample represents parent “leaderdtlams, the results cannot be generalized to
all the parents with children in the school.

The study has several implications for practicesdems that parents and teachers
(homeroom and specialist teachers such as physicedation, or arts teachers) need to do more
work together in developing workshops on assessmnehtdisciplinary and cross-curricular
competencies and on the understanding of repodsctrat will be integrated in a parent
involvement education program aiming at enhanciageptal involvement and parent-teacher
communication. Research has shown that when papamtgipate in assessments, then their
investment in their child’s education becomes nmiditable and family-school communication
is higher (Martinez et al., 2004, 2007). Given ttet system of reporting assessment results had
recently changed in Quebec when the study was obeduit would be interesting to determine
if these beliefs and concerns still persist. Newvwedge and new strategies related to parent-
teacher communication in the context of learningeasment practices will contribute to improve

pre-service and in-service teacher training.
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Table 1

Individual and Family Characteristics

Variables %
Gender of Respondent
Female 78.4%
Male 21.6%
Family Structure
Traditional Families 84.8%
Non Traditional Families 15.2%

Respondent’s Level of Education
Secondary Level or Lower 8%

CEGEP Level (college) 28%
University Level 64%
Gender of the Child
Female 44.8%
Male 55.2%
Child’s Level of Schooling
1st cycle 36.8%
2" cycle 32.8%
3e cycle 30.4%

School Achievement
Has some learning difficulties 30.4%
Succeeds well 24.0%
Succeeds very well 45.6%
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Table 2

Means and Standard Deviations of theVariables UGd@sideration

Variables M SD
Parents’
Role 2.29 .52
Construction
Self-Efficacy 2.04 .55
Beliefs about 2.63 43
teachers’ role
Understanding 1.89 49
of the teachers
assessment
approach
Knowledge of  2.05 .50
what teachers
assess
Knowledge of  1.69 .58

the subject et

reasons for

evaluation

Satisfaction with 1.80 .64
the assessment

approach and

results

Level of 1.02 .68
appreciation of

the report
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Table 3
Correlations Among the Studied Variables

Variables Role Self- Beliefs UnderstandingKnowledge Knowledge Satisfaction Level of
construction efficacy about of assessmentof what of the with the appreciation
teachers’ approach teachers subject andassessmentof the report
role assess reasons for approach
evaluation and results
Parents’
Role construction 1.000 23%% 49+ 32%** 25%* 23** A2 .01
Self-efficacy 1.000 .06 37 26%* A4 A1 .38***
Beliefs about teachers’ role 1.000 29** 21** .09 .08 -12
Understanding of assessment approach 1.000 32%** 37Fr* Y el .38***
Knowledge of what teachers assess 1.000 .35%** A1 26%*
Knowledge of the subject and reasons 1.000 A9Fr* 32%**
for evaluation
Satisfaction with the assessment 1.000 ASFF*
approach and results
Level of appreciation of the report 1.000

*p <.05. *p<.01.*** p<.001.
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Table 4

Summary of Hierarchical Regression Analysis forigfales Predicting Parents’ level of

appreciation of the report cad € 125)

Variables B SEB B
Step 1
Children’s school achievement 0.33 0.13 .22%
Step 2
...Parents’ self-efficacy 0.44 0.11 36***
Step3
Parents’ beliefs about teachers’ -0.35 0.14 - 22%*
role
Parents’ understanding of the  0.34 0.13 25%*
teachers’ assessment
approach
...Parents’ satisfaction with the 0.22 0.11 .20*

assessment approach and
results

Note. R?= .06 for Step 1 AR ?=.13 for Step 2 (ps < .001%R *=.16 for Step 3 (ps < .001).

*p<.05.** p<.01l. ** p<.001.
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